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Learning objectives

Deepen the psycho-pedagogical diagnosis and evaluation process in primary education and secondary
education.

Acquire a broad knowledge and command of some of the instruments and techniques most used in the
evaluation of different difficulties and disorders, in primary education and in secondary education.

Select and use indicators and techniques for psychopedagogical evaluation in primary and secondary
education.

Know tools and resources for psychopedagogical evaluation in the field of language, specifically, in primary
education and secondary education.

Acquire theoretical-scientific knowledge and the psycho-pedagogical bases that underlie bilingual and
multilingual education for the orientation and psycho-pedagogical evaluation of students, in primary
education and in secondary education.

Reflect on the educational implications of the “language-school-immigration” relationship.

Prepare technical reports, oral and written, on the results of the psycho-pedagogical evaluation process in
primary education and in secondary education, respecting the ethical commitment that the dissemination of
knowledge requires.

Competences

General Competencies:

CG1. Integrate the knowledge and advances of psychopedagogy in their professional performance, with a reflective
and critical attitude, making decisions based on an analysis of the problems, integrating knowledge and facing the
complexity derived from incomplete information.
CG2. Get involved in your own lifelong learning, recognizing the critical aspects that should improve the practice of
the profession, acquiring independence and autonomy as an apprentice, and taking responsibility for your own
learning and the development of your skills to maintain and increase professional competence.
CG3. Become aware of their beliefs and stereotypes about their own culture and other cultures or groups, and of
their implications on professional performance, respecting individual, social and cultural differences.
CG4. Know how to communicate your professional decisions (and conclusions), the latest knowledge and reasons
that support them to both specialized and non-specialized audiences, in a clear way and adapted to your needs.
CG5. Know how to solve problems in new or little-known environments, and in broader or multidisciplinary contexts,
as well as generate innovation and change processes.
CG6. Respect for the fundamental rights of equality between men and women, the promotion of Human Rights and
the values proper to the culture of peace and democratic values.

Specific Competences:
CE1. Diagnosing and evaluating the educational needs of individuals, groups and organizations based on different
methodologies, instruments and techniques, considering the singularities of the context where the activity takes
place.
CE3. Organize and manage counseling and psychopedagogical intervention services in order to promote the
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personal and / or professional development of individuals, enhancing their capacity for self-training and ongoing
training.
CE4. Design, implement and evaluate programs, projects, services, policies and socio-educational practices, in
order to respond to the needs of specific people, organizations and / or groups.
CE5. Manage, lead and energize teams, favoring collaborative networking with different agents and socio-
educational institutions.
CE6. Analyze, interpret and act consistently with educational policies derived from a dynamic and continually
evolving social context.
CE7. Motivate for innovation in social and educational intervention, taking into account the results of research in
different fields.
 

 

Subject contents

BLOCK I: EDUCATIONAL DIGANOSIS AND LANGUAGE ASSESSMENT

Topic 1:  The diagnosis process in education and language issues

1.1. General perspective: information from different techniques / instruments (interviews, observations, etc.)

1.2. Standardized tests and language issues: usefulness of Wechsler’s scale use

1.2.1. Retrospective: Wechsler scales in the framework of individual application intelligence tests.

1.2.2. The Wechsler Intelligence Scale for Children. Application, correction and interpretation.

1.2.3. Case studies: WISC-IV and WISC-V

1.2.4. Wechsler Nonverbal Scale of Ability (WNV)

 

BLOCK II: THE ACQUISITION AND LANGUAGE DIFFICULTIES ASSESSMENT

Topic 2: Acquisition of oral language

2.1. Theoretical perspectives

2.2. The pre-linguistic stage

2.3. Phonological, lexical and semantic development, morphology and syntax 

2.4. Development of pragmatics and discourse

2.5 Language delay versus disorder

Topic 3: Algorithm in the detection, referral and intervention of oral language difficulties.

Topic 4: Language assessment

4.1. Warning signs and early detection

4.2. Standardized tests and detection instruments: PLON-R, CLC detection table, ELPI, ITPA, CELF-5

4.3. Oral language to the TDL

4.4. Written language to the TDL

4.5. Language assessment and intervention in the following areas:
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      4.5.1. Understanding

      4.5.2. Phonetics and phonology

      4.5.3. Lexicon and semantics

      4.5.4. Morphosyntax

      4.5.5. Narrative speech

4.5. Case studies and re-education

Topic 5: Reading acquisition and its difficulties

5.1. Reading acquisition

5.2. Detection, referral and intervention of reading acquisition difficulties

5.3. Standardized tests and detection instruments: PROLEC-R, TLK, PRODISCAT, PROLEC- SE-R, TALEC

5.4. Reading acquisition disorder (dyslexia) and methods of re-education

5.5. Case studies and re-education

Topic 6: Calculus acquisition and its difficulties

6.1. Calculus acquisition

6.2. Detection, referral and intervention of acquisition difficulties

6.3 Standardized tests and detection tools: TEDI - MATH, Topic 3

6.4 Dyscalculia and re-education methods

6.5 Practical cases and re-education

Methodology

In general, professor's presentations will be combined with practical activities carried out within small groups,
always encouraging the active participation of the students.

Given that the syllabus is quite dense, and that the teaching hours are limited, specific readings will be
recommended throughout the course in order to go deeper into certain contents.

Evaluation

The course has the same evaluation pattern for both Block I and Block II.

Block I has a total weight of 33% of the grade and Block II 67% of it.

In order to facilitate the understanding of the scores obtained by the students, each block will be scored on a scale
of 10 points. These 10 points are divided into two parts with a value of 5 pints each:

Case studies and participation in classroom activities: 5 points
Written test: 5 points

Specifications:

The second-chance exam is restricted to the written examination
Oral and written expression will be taken into consideration.
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Requirements to pass the course:

Pass by separate each one of the evaluation elements with a minimum of 50% of its value, each block
separately.
Minimum attendance of 80% in the different class sessions. This implies the student cannot miss more than
2 sessions during Block I and more than 4 sessions during Block II.

Students with alternative evaluation

Students who have been granted the alternative evaluation must perform the same exams as the rest of the
students and with the same percentage values. The course has a very high practical component. Therefore, they
will have to solve practical cases and carry out the corresponding written exams.

Bibliography

BIBLIOGRAPHY

Acosta, V. M. and Moreno, A. M. (2001). Dificultades del lenguaje en ambientes educativos. Del retraso al
trastorno específico del lenguaje. Masson.

Aguado, G. (1995). El desarrollo del lenguaje de 0-3 años. Bases para un diseño curricular en la Educación
Infantil. CEPE.

Alegría, J. (2006). Por un enfoque psicolingüístico del aprendizaje de la lectura y sus dificultades, 20 años
después. Infancia y Aprendizaje, 29(1), 93-111

Amador, J. A. (2011). Escala no verbal de aptitud intelectual de Wechsler, WNV. Documento de trabajo para
uso docente. Universitat de Barcelona

Amador, J. A. and Forns, M. (2019). La escala de inteligencia de Wechsler para niños, quinta edición.
Documento de trabajo. Universitat de Barcelona

Andreu, Ll., Aparici, M. and Noguera, E. (2012). Desenvolupament i avaluació del llenguatge oral. UOC

Andreu, LL. (Coord.). (2013). L’adquisició de la lectura i les seves dificultats. UOC.

Barrio del, V. (2014). Evaluación psicològica. Centro de Estudios Financieros

Bas, M. (2007). Tabla de detección de signos de alerta en el desarrollo comunicativo. Col·legi logopedes
Catalunya.

Bosch, L. (2004) Evaluación fonològica del habla infantil. Masson

Cohen, J. (1959). The factorial structure of the WISC at ages 7½, 10½ and 13½. Journal of Consulting
Psychology, 23, 285-299.

Costa Neira, K. A. (1996). Manual de pruebas de inteligencia y aptitudes. Plaza y Valdés.

Departament d’Ensenyament (2003). L’ús del llenguatge a l’escola. Generalitat de Catalunya

Equipos de orientación educativa La Rioja (2012a). L’infant de 0 a 3 anys. Guia de desenvolupament per a les
famílies i el personal educador. Departament d'Ensenyament.
http://xtec.gencat.cat/web/.content/alfresco/d/d/workspace/SpacesStore/0087/d48e6658-4868-4846-a6f7-
7a36f83ea845/guia_de_desenvolupament_0-3_anys.pdf

Equipos de orientación educativa La Rioja (2012b). L’infant de 3 a 6 anys. Guia de desenvolupament per a les
famílies i el personal educador. Departament d'Ensenyament.
https://www.autisme.com/autisme/documents/guia_de_desenvolupament_3-6_anys.pdf

Fernández-Ballesteros, R. (Dir.) (2011). Evaluación psicológica. Concepto, métodos y estudio de casos.
Piràmide

PSYCHOPEDAGOGICAL ORIENTATION FOR PERSONAL... 2021-
22

http://xtec.gencat.cat/web/.content/alfresco/d/d/workspace/SpacesStore/0087/d48e6658-4868-4846-a6f7-7a36f83ea845/guia_de_desenvolupament_0-3_anys.pdf
https://www.autisme.com/autisme/documents/guia_de_desenvolupament_3-6_anys.pdf


Flanagan, D. P. and Kaufman, A. S. (2006). Claves para la evaluación con el WISC-IV. TEA Ediciones.

Forns, M. and Amador, J. A. (2017). Habilidades clínicas para aplicar, corregir e interpretar las escalas de
inteligencia de Wechsler. Ediciones Pirámide.

Gallardo, J. R. and Gallego, J. L. (2003): Manual de logopedia escolar. Un enfoque práctico. Aljibe

Glasser, A. J. and Zimmerman, I. L. (1983). Interpretación clínica de la Escala de Inteligencia de Wechsler para
Niños (5th ed.). TEA Ediciones.

Juárez, A. and Monfort, M. (2001). Estimulación del lenguaje oral. Un modelo interactivo para niños con
dificultades. Entha

Kaufman, A. S. (1982). Psicometría razonada con el WISC-R. Manual Moderno.

Luckasson, R., Borthwick-Duyl, S., Buntinx, W. H. E., Coulter, D. L., Craig, E. M., Reeve, A., Schalock, R. L.,
Snell, M. E., Spitalnik, D. M., Spreat, S. and Tasse, M. J. (2002). Mental Retardation. Definition, classification
and systems of supports (10th ed.). American Association on Mental Retardation [Spanish translation of M. A.
Verdugo and C. Jenaro (2004). Retraso mental: definición, clasificación y sistemas de apoyo. Alianza Editorial].

Marchesi, A., Coll, C. and Palacios, J. (Comp.) (2002). Desarrollo psicológico y educación. 3. Trastornos del
desarrollo y necesidades educativas especiales. Alianza

Nieva, S. (2015). Orientaciones para la intervención logopédica con niños bilingües. Revista de Investigación en
Logopedia, 2, 71-111.

Páez-Pineda, O, Valencia, D. and Ortiz, M. (2014). Evaluación del lenguaje mediante la escala de Early
Language Milestone y el método de Múnich. Revista Salud Pública, 16(3), 453-461

Peña Casanova, J. (2001). Manual de Logopedia. Masson

Puyuelo, M., Rondal, J. A. and Wiig, E. H. (2000). Evaluación del lenguaje. Masson.

Sattler, J. M. (1996). Evaluación infantil. El Manual Moderno.

Serra, M., Serrat, E., Solé, M. R., Bel, A. and Aparici, M. (2000). La adquisición del lenguaje. Ariel.

Verdugo, M. A. (2003). Análisis de la definición de discapacidad intelectual de la Asociación Americana sobre
Retraso Mental de 2002. Siglo Cero Revista Española sobre Discapacidad Intelectual, 34(1), 5-19.

Vilaseca, R., Casanovas, I. and Sala, G. (2002). Escala de llenguatge Preescolar: uns instruments d’avaluació
del llenguatge per a nens i nenes amb necessitats educatives especials. Suports, 6(1), 81-90.

Walker, D., Gugenheim, S., Downs, M. P. and Northern, J. L. (1989). Early Language Milestone Scale and
language screening of young children. Pediatrics, 83(2), 284-288 (Early language milestone. Escala de logros en
el lenguaje temprano. Diagnóstico y tratamientos pediátricos)

Wechsler, D. (2015). WISC-V. Escala de inteligencia de Wechsler para niños-V. Manual técnico y de
interpretación. Pearson.

Wechsler, D. and Naglieri, J. A. (2011). Escala no verbal de aptitud intelectual de Wechsler. Pearson.

PSYCHOPEDAGOGICAL ORIENTATION FOR PERSONAL... 2021-
22


